Woodlands Infant School, Solihull

Enabling Children To Be Their Best

Challenge

Woodlands sought to inspire and challenge all
learners (pupils and staff) by rethinking their
approach to curriculum development. They
wanted to develop a community of enquirers,
with a sharper focus on questioning and
children leading their own learning, both in
school and continuing in their own homes. They
sought to work collectively with creative
practitioners to develop and deliver a creative
curriculum that is founded on children’s
interests, develops staff abilities and skills in
creative and flexible planning, engages
parents and improves standards. They wanted
to use the school indoor and outdoor spaces in
a more creative way, and find new ways to
engage with and take their children out into
the wider community.

The Feedback

“We didn’t know things before and now we’ve learnt it and we have ideas in our head and we won’t
need to learn it again”. Pupil

“She (creative practitioner) can read stories without even reading a story. She makes actions without
using words with actions like this (action of princess)”. Pupil

“Enjoyment has helped children remember more. But star and a wish helped to be more reflective”.
Teacher

“In Foundation stage ability to talk about learning had huge impact: language in communication and
thinking; creative development and writing all improved. Children’s enjoyment of curriculum has
enthused them in other areas”. Teacher

“Given me food for thought throughout the curriculum”. Teacher



Intervention

The programme focussed on the SIP Target: To write a new creative curriculum for September 2011
which inspires all children; enabling all to reach their potential, in particular in writing, and which
includes: working with practitioners; able gifted and talented, SEN; EAL and use of new technologies
across the curriculum and a focus on speaking and listening activities: role play, drama, fims and visual
images and working outside including Forest schools.

The school focussed this into an enquiry question: “How can we use our developing creative curriculum
to support purposeful writing across the whole curriculum, to enable all children to consistently achieve
their best?” However on reflection the project was actually looking at how best to support staff in the
development of their planning and their teaching and learning practice. As the school were taking a
huge risk in re-writing its curriculum and changing practice in school, it was ‘safer’ to have a question
that focussed on children although ultimately the success of the programme was due to staff.

For pupils the aim was for the project to result in:

a level in writing consistent across a number of pieces (fiction and non fiction, literacy and topic
work)

children that can independently write to a consistent level

children who enjoy writing in a range of genres and areas of the curriculum

For staff the project was around taking risks, challenging how they planned and prepared for the
children’s learning, deepening the reflection on the impact of approaches used to then build on this
further. It was important that staff would feel comfortable and excited talking about the learning in the
classroom and that they knew it was ok for not everything to work as long as they could discuss openly
what had worked, what hadn’t, why, the impact of that and what they could do next. Other areas
included supporting staff to enable children to lead on the use of display around the school as well as
involving wider stakeholders in the process. Ultimately the aim was to see the planning and delivery
approaches being used outside of the time the practitioners were in, maintaining and developing the
creative curriculum on a daily basis.

A team of 4 very experienced practitioners joined the Creative Agent, working across the school
including Nursery. The team were already experienced at re-designing curriculums and in a coaching
and mentoring approach to working with teachers. Three of the practitioners were also creative agents
for other schools so had a wealth of experience of the Creative Partnerships programme and all had
been practitioners on many CP projects before. All but 1 of the team had worked on the pilot term that
ran in Year 1 of Change School.

The programme as planned consisted of the following:

the practitioners meeting with the staff in their year group 3 times (at the end of each term to plan
for the following term and reflect on the last)

practitioners co-delivering in the classroom across the year

2 whole school inset days in the Autumn and Spring terms

Regular whole creative team meetings across the project

SLT and Creative Agent meetings (5 throughout the project)

Sharing events (at least 1 a half-term by at least 1 year group)

A whole school sharing event at the end of the project



Each year group planned a curriculum that took 1) the knowledge, skills and values they wished the
children to learn 2) the interests of the children and their preferred styles of learning 3) the interests of
the staff and skills they have 4) the national curriculum coverage. Topics and themes across the year
covering all the subjects and key activities (such as Mothers Day etc) were woven in.

The daily/weekly planning proforma developed in the previous years project was used as the starting
point for developing topics in detail with attention on:

- 1. the ‘wow’ (what will engage children)
- 2. what visit or visitor will be incorporated
- 3. what the parental involvement will be
- 4. outputs (at least one written and one creative)

An overview of the topics were held by the SLT in order to ensure curriculum coverage and to make
sure there wasn’t any repetition or overlap. Subject leaders also looked at coverage and the
challenge provided by the topics and activities planned.

A significant aspect of the creative curriculum was to consider how parents could engage with the
topic. This ranged from parents coming into the classroom to participate alongside children or be led
by them, supporting children when they went out of the school on a trip, participating in homework
activities and in attending sharing events led by the children. Previously there had been a tension
between very enthusiastic parents and ‘The Curriculum’, with staff often feeling under pressure and
under the microscope (many parents are successful professionals, some of whom are teachers them-
selves). By finding a way to harness the parents within the curriculum, teachers were placed in a
greater position to discuss the learning, and how activities supported their child’s development. An
example of child-led planning was with the Pirates and Treasure Island work — the hook was a
message in a bottle inviting children in. The project was linked throughout to curriculum objectives —
eg to science for example through looking at how to create a circuit for electricity on the island.

The planning process between staff and creative
practitioners ensured that staff were comfortable
with the plans using the staff and children’s interests
in the design, there was a measured level of
challenge and risk taking with enough structure and
confidence for teachers and teaching assistants to
deliver the majority of it without the practitioners.
There were elements that had greater risk or
required more specialist support or expertise and
this is where the practitioners went into the
classroom. This is where the practitioners often had
a traditional role seeing them using storytelling,
dance, role-play/drama and visual arts e.g. working
in role as part of an expedition to the Himalayas, as
Nelson Mandela’s jailer, or as a guide to finding the
Gingerbread Man. The creative model ‘Mantle of
the Expert’ often underpinned the approaches.




